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This report is based on five National Reports from the SLIC project partners.
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Adult Education Centre of Helsinki

Hungary

“Realising new potential for learning and engagement of older people — Overview of existing
material and consultation with older learners. National Report — Hungary”

Zsuzsanna Brenner
Budapest Cultural Centre
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“Realising new potential for learning and engagement of older people — Overview of existing
material and consultation with older learners. National Report — Italy”

Sergio Crimi, Davide Di Pietro
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“Realising new potential for learning and engagement of older people — Overview of existing
material and consultation with older learners. National Report — United Kingdom”

Maureen Marley, Val Bissland, Kalyani Gandhi, Maariyah Chaudhry, Nicholas Walters
Senior Studies Institute, University of Strathclyde

Policy Research Institute on Ageing and Ethnicity

Inteval Ltd.

See the full National Reports on www.slic-project.eu.
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1 Introduction

This report summarises results from five national reports of partners in the SLIC
project “Sustainable learning in the community” (2007-2009). The project is financed
by the European Commission, DG Education and Culture, and is co-ordinated by the
Austrian Red Cross. SLIC is developing a workshop model aimed to empower older
people to become active citizens, to create links between community development,
volunteering and life-long learning, and to address the life transition from working to
retirement.

Five EU Member States (Austria, Finland, Italy, Hungary and the United Kingdom)
carried out a 6-month initial research phase to identify potential tools for such a
workshop and gathered the opinions of one hundred older people about the
usefulness and meaning of the proposed workshop. The results of this research
phase are summarized in this overview report and will underpin the development of
the SLIC workshop.

The organisations participating in the SLIC project are adult education organisations
and organisations working with volunteers.

For more information on the SLIC project visit our website www.slic-project.eu.

The added value of a collaborative European approach in developing the SLIC
workshop is that experiences are shared between Member States. The transferability
of the workshop from one context or country to another can then be guaranteed, and
awareness can be raised about the issues of life-long learning, volunteering,
empowerment and active citizenship on a European level.

In the SLIC project, “older people” are understood as people over the age of 50, or in
the transition from full time work to retirement. Older volunteers and older learners
are the key target groups for SLIC.

This report describes the process of the development of the SLIC workshop and
consists of a short introduction to the topic (Chapter 1), identifies existing tools and
instruments that may be relevant for the SLIC workshop (Chapter 2) and
observations about the proposed SLIC workshop, drawn from 100 older people
interviewed (Chapter 3). The report suggests recommendations on designing the
SLIC workshop (Chapter 4). A bibliography is provided in Chapter 5. The interview
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guide used in meetings with older people, a glossary of terms and a full list of
relevant tools are included in the Appendix.

1.1 Older people - a homogenous target gro  up?

The SLIC project has seven partner organisations who work with older people. This
section gives a short overview of the target groups these organizations work with.
Four organisations have a background in adult education and life-long learning and
focus on older learners, while three work with volunteering and focus on older
volunteers.

Older learners

The Adult Education Centre of the City of Helsinki offers courses and lectures for
active older learners, less active ones, newly retired older people, older immigrants
and older people without ICT skills. The Centre aims at reaching newcomers from the
City of Helsinki and helping those who are seeking new activities. All these target
groups are addressed specifically, such as older single people or older unemployed
people. The Adult Education Centre wants to widen its scope by participating in the
SLIC project and offering the SLIC workshop on a regular basis.

The Budapest Cultural Centre (BCC) offers programmes, clubs and lectures for older
people. It targets at all older people between 50 and 90 years, trainers of older
people and active — but at risk of isolation — older people in the labour market.

PRIAE (Policy Research Institute on Aging and Ethnicity) is an organization aiming to
improve the quality of life of older people from black and minority ethnic communities.
Thus, it produces clear information, focussed studies with targeted policy and service
developments, engaging older people from these minorities.

The ROBW (Circle of Austrian Adult Education Associations) is an umbrella organization
for voluntary educational and cultural work in Austria. The ROBW is developing
special learning opportunities for older people on informal skills. The SLIC workshop
is one possibility for the ROBW to specially target one offer at older adults.

Older volunteers

The University of Strathclyde has a long tradition of working with older people and
this includes work with University guides, hospital volunteers and “computer
buddies”.
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Lunaria works with older volunteers, especially international volunteers. Offering the
SLIC workshop for older volunteers to map their skills and competences is a valuable
product for Lunaria.

The FRK (Research Institute of the Red Cross) works with older volunteers and
assists them with the transition from working life to retirement and leading an active
life when growing older. SLIC is relevant both for newcomers to the Red Cross and
for volunteers already active to strengthen their skills and self-esteem.

1.2 Political discussions: what they address and what they lack

Political discussions on older people are going on in all Member States in the
European Union. There are surveys by the OECD and other pan-European
organizations with relevant statistical data on learning of older people (e.g. OECD,
2007).

Ageing Europe

The Finnish population is ageing more rapidly than any other OECD country and
average life expectancy has increased since 1970, which leaves more and more
retired people in an active and healthy condition. Older people have 20 years or more
in retirement. In Italy the population is also growing older; those aged 65+ make up
about 20% of the Italian population now (and 33% in 2050). In the United Kingdom,
Finland and Austria political discussions focus on active ageing, independent living
and meaningful activities for older people. Still, there are problems with the issues
being discussed. Most discussions focus on the employability of older people and
their re-entry into the labour market (and not on an active retirement). Isolation and
loneliness, as well as the respective suicide rates among older people are important
issues in public discourses. Disadvantaged families and communities are the most
affected by these issues. Therefore, social wellbeing and social mobility is needed.

Educational background of older people

Older people often have a lower educational background than younger people. Some
examples help to illustrate this fact: In Austria only 16.500 women over the age of 50,
in Vienna, have a university degree, while 36.000 women between 30 and 49 years
have one. With men the figures are similar (Hubel, 2007). The Austrian micro-census
from 2003 shows that education decreases with age (Hammer, Moser, & Klapfer,
2004). In Finland a survey showed that most of the older population do not attend
adult education (only 12% of those aged 67+). In Italy the levels of non-formal and
informal education among older people are also a matter of concern (OECD, 2007).
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Volunteering is not always seen as a matter of life-long learning: Not many schemes
for older volunteers are mentioned in the country reports.

Lack of networking

As far as organisations are concerned that work specifically with older people, a
number of organisations exist and a number of new initiatives have been set up, but
they lack connection and networking, as the country reports state. The Catholic
Church is one of the most important actors in the field of adult education for older
people in Austria and Italy. Adult education organisations do not yet focus sufficiently
on older people as a specific target group.

1.3 The SLIC-workshop and its purpose

To address these issues, the SLIC project was designed to develop a workshop
model for older people with the following objectives

« Empowering older people in all walks of life to become active citizens*

» Creating links between community development, volunteering and life-long
learning

* Improving older learners' and volunteers' self-confidence and sense of identity,
while at the same time improving the image of older people in society

* Involving disadvantaged groups as learners and educators in the community

» Addressing the transition between working life and retirement and the wish to
continue working, active volunteering and/or to combine part-time work with
retirement.

To do this, it is necessary to

collect existing material

consult older people about the workshop and their active ageing
process.

These two preliminary steps were carried out between December 2007 and May
2008.

! For definitions of empowerment and active citizenship see glossary in appendix 6.3.
SLIC — European Overview 6
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Material was collected by the SLIC partners about a possible workshop design, skills
profiles (formal and informal skills) for older people, action plans for older people, and
certificates, to learn from already existing practices and previous projects and
initiatives in the field of life-long learning.

The chart below shows the types of tools the SLIC project collected.

Part 1 — ,, My competences”

[formally and informally acquired competences ]

AL
f D)

working life private life

family volunteering others

N J

B e— " J

SLIC-WORKSHOP

[ronon sosn Jo—m

Part 2 — ,, My future plans*

working life retirement leisure time
volunteering

[ opew  J<—=
[ e <

Chart 1. Demonstration of tool types
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2 Recommended tools and instruments for the SLIC
workshop

In the first phase of the research, useful tools and instruments were collected to help
design the SLIC workshop. These instruments — workshop designs, action plans,
skills profiles and certificates — are presented in this chapter, as a review of the state
of the art relevant to SLIC.

The most important source was data from websites in all five countries, especially
official websites of national ministries, adult education associations, local
governments, trade unions, and organisations, which work with older people. In
Austria and the United Kingdom some published tools were considered. Research on
former projects with older people was done in Finland and Austria. The Finnish team
included former Grundtvig projects and the Austrian team looked for previous EQUAL
Development Partnerships that worked with older people, life-long learning and
engagement. In three countries information on tools was collected orally, by
interviewing professionals and officials by telephone or through meetings (Hungary,
Finland and Italy).

34 tools can be identified as relevant for developing the SLIC workshop?

11 workshop designs
10 skills profiles
7 action plans
6 certificates
= 34 recommended tools

2.1 Workshop designs

Most workshop designs included topics of the workshop, time frames, and methods.
Most workshops lasted longer than two days. Eleven examples of workshop designs

2 Over 50 tools and instruments were found in the course of the search, but only 34 are recommended
here. Reasons for excluding tools here is that they are focused on the re-entry into the labour market
or are targeted at irrelevant demographic groups for SLIC.
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are detailed in the national reports. The complete list of recommended tools is in the
Appendix 6.4.

Opening and closing the workshop are core elements apart from the actual topic and
goals of the workshop. All eleven workshops have been especially designed for older
people, but have a different focus from the SLIC workshop.

The objectives of the eleven recommended workshops are

Objectives of workshops for older people Frequency

empowering older volunteers 3x
preparing older people for retirement 2 X
profiling skills of older people 2X
creating a dialogue between older people 2 X
understanding barriers to learning or learning something new 2 X
Sum 11 x

Table 1. Objectives of workshop designs

The workshop designs are oriented along the specific objectives they have, but they
vary in topics, e.g. ageing, lifestyle of older people, preparing for retirement or
learning in old age.

Some methods of the workshop designs can be summarised as
Short lectures on a specific topic
Mutual activities and coffee breaks
Time for free discussion
Exploring topics through questions, dialogue and discovery
Understanding latent problems (on learning and ageing)
Demonstrations
Creating a good atmosphere

Combination of self-assessment and counselling

For a list of recommended topics see section 3.1.
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2.2 Skills profiles

There are several possibilities of mapping personal skills. By “skill” we mean “the
knowledge and experience needed to perform a specific task or job” (CEDEFOP,
2003). In comparison a “competence” is the “ability to apply knowledge, know-how
and skills in an habitual or changing situation” (Tissot, 2004).

All skills profiles include either one or other (or both) of these two elements

Self-assessment of skills

(e.g. personal SWOT analysis, compilation of competences, mind map of
skills, personal histories, entries in a study book, book of memories,
documentation of activities, competence portfolios )

External assessment of skills by a counsellor, trai ner or tutor

(e.g. assessment centre, counselling sessions, workshops, reflections with a
trainer or tutor, peer study groups )

How the external assessment of skills is practised was not easy to find out as it is
poorly documented. How self-assessment works is easier, as there are concrete
handouts, tools, and other materials to guide older people in assessing their own
skills. There is hardly any material by counsellors, trainers or tutors on how to assess
the skills of older people.

Therefore, some examples of self-assessment tools are given below®. For a total
overview of recommended skills profiles, see the Appendix 6.4.

AVE Portfolio (Hungary)
The AVE Portfolio was developed in the course of the EU-Project “Assessing

Voluntary Engagement” by several European organisations. The aim of the project
was to assess and evaluate skills acquired through informal learning activities. The
portfolio consists of nine parts:

A biography of the volunteer

A list of training followed

® The author chose those examples which were best documented in the country reports, since the
description here intends to be as detailed as possible.
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The missions fulfilled

A method to identify the competences (mind-map)
A list of competences (tables of competences)

An action plan for the volunteer

A synthesis of the portfolio

The volunteer's curriculum vitae

Annexes: European CV , presentation of the association

Quali-Box (Austria)

The Quali-Box was developed by the Austrian institute BIFO and has
been in use since 1999. The goals of the Quali-Box are: recognizing
one’s own strengths and weaknesses and getting to know oneself,
realistic self-assessment of one’s own (practical) know-how, and
serving as an assisting tool for raising awareness of one’s own
competences.

The six modules of the Quali-Box (Mathis, 2000) are

Module 1 — My way

Module 2 — Discovering new things — Learning

Module 3 — Taking a close look at school and further education
Module 4 — Knowledge and competences from working life
Module 5 — Qualifications off the job

Module 6 — My qualifications and looking ahead

In Module 5, “Qualifications off the job”, know-how which was gained apart from
working life is addressed, such as through family work, leisure time, volunteering.

(1) The first step of this module is to help people remember their qualifications
acquired in household chores, child education, family life, sports, personal learning
experiences, gardening, nature and animals, money, volunteering, caring for and
supporting others, technical activities and hobbies. For this reason a chart was
developed for people to tick which skills they think they have.

(2) The second step is grouping the individual skills in
Technical qualifications (gardening, repairing equipment)

Social qualifications (listening, taking over responsibility)

SLIC — European Overview 11




Other personal qualifications (being able to work in a structured way, flexible
personality)

(3) A third step is finding out how these qualifications can be used for future plans in
working life and private life.

(4) The fourth step is summarizing the 3-5 main skills from this module and defining
which of them the person wants to use in the future.

ProfilPASS (Germany)

The ProfilPASS-Folder (Bundesministerium fur Bildung und Forschung, 2006) is a
German instrument which was disseminated to more than 15.000 people before
2006. Its goal is to develop a comprehensive overview of diverse personal
competences with adults. It is structured in five sections:

Section 1 — My life — an overview

Section 2 — My fields of activity — a documentation
Section 3 — My competences — a conclusion
Section 4 — My goals and next steps

Section 5 — ProfilPASS Plus

The first section is to create a biographical-like overview of a person’s life. Different
fields of activity are identified, e.g. my life: school, education, household and family
work, gap year or alternative service, hobbies, working life, special life events, and
political and social engagement as active citizenship.

In a second step, all skills are looked at in more detail and each person assesses his
or her own skills based on specific questions

Which fields of activity are especially important for me?
Which skills are connected to my activities?

How do | assess these skills?

Each person (1) names the skill, (2) describes the skill, (3) puts it in a nutshell, and
(4) assesses it.

SLIC — European Overview 12



4 steps

[fill in]

(1) Name the skill

e.g. caring for someone

(2) Describe the skill

I did..., | was part of...

(3) Put it in a nutshell

Now | know..., Now | can do..., | learned about..., | am able to...

(4) Assess it

Level A: | can do it with a written instruction or with someone helping me.
Level B: | can do it on my own, independently.
Level C1: | can do it on my own, also in a different context.

Level C2: | can do it on my own, also in a different context, and | can teach
someone about it.

Table 2. Assessing skills in 4 steps

The mind mapping technique

Some skills profiles include more creative approaches, such as the mind mapping
technique. The advantages are that older people can be creative about their skills
and that they do not have to write whole texts. The disadvantage is that if it is new for
someone it might seem intimidating, so it needs a good explanation by the tutor.

This is an example of a mind map from a German tool (Erler, Gerzer-Sass, Nuf3hart,

& Sass, 2000).

SLIC — European Overview
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2.3 Action plans

When designing a workshop for older people it is important to communicate the
message of staying active and being active when growing old to participants. Many
older people arrive at retirement age and are still in a healthy condition (Strimpel &
Billings, 2008). When consulting older people in this phase of the SLIC-project, older
people were positive about staying active:

“I had to learn about computers [...] | have five children who are always using the
computer and | want to be able to as well. | went to a learning centre and | also teach

myself at home.”
Older Afro-Caribbean female, United Kingdom

“I retired in 2000 and 2 or 3 years before that | started thinking about my future
activities. Because working life was over and | wanted to do something that was
meaningful and something that would keep me from sitting at home and becoming
isolated, and | wanted to meet people.”

Older male volunteer, Austria

A high percentage of older people want to lead an active life, and action plans can
help to fulfil ideas. An action plan is a concrete tool to bring a person from an aim/a
dream to a strategy how to achieve this aim.

Keeping in mind which mind-set older people are in at the moment of developing the
action plan is crucial.

| know my goals, how to reach them and where | am going.

| know where | am heading but | need more information.

| have an interesting overview but there is nothing that really suits me.

One thing or the other sounds good to me but | still can’t make use of it now

Sources of action plans

The main source for action plans were existing or previous projects. Some exemplary
ones are listed

Project Career Café (Finland)

Competence Developer Programme (Finland)

Project KOMpetenzenPASS (lItaly)

Project Assessing Voluntary Experience AVE (Hungary)

Project Silver Net Association (Hungary)

SLIC — European Overview 14




In Austria action plans were parts of existing tools, e.g. the Quali-Box (Austria) or the
KOMPAZ (Austria). (For full details about the tools see Appendix 6.4)

Action plans are either implemented by asking and answering concrete questions or
in a step procedure.

Asking concrete questions

The KOMPAZ workshops (Austria) have been tested with older people (between 50
and 59 years old*) and were evaluated in 2007 (Auer, Beyrl, & Ohlmann, 2007). In
the KOMPAZ tool the following questions are asked to form an action plan

Where do | want to go (with my future engagement or employment plans)?

What are hindering factors for my future engagement or employment
plans?

What do | still need to reach my goals?

The Finnish “Career Café” project is a pilot project of the Counselling and Information
Centre for Adults (Urabaari (Career Cafe), 2008). The Centre provides personal
guidance and counseling free of charge for those considering a new career or
profession. One part of the counseling is to try and form the client's wishes into a
concrete action plan. The client is asked to prepare questions for the meeting

What kind of competences do you already have?

What kind of competences should you acquire to be able to work with
things you like?

What kind of barriers are in your way? Can you overcome them? What
does it require?

What part of your competences would you like to use in your future work?

What would you do for a living, if you could choose freely and if anything
was possible?

Write and draw and let the craziest ideas come up! You cannot make your
dreams come true if you don't know what they are!

* Status: 2006
SLIC — European Overview 15



The Italian project KOMpetenzenPASS asked four questions for a concrete action
plan (Provincia Autonoma di Bolzano - Alto Adige, 2008):

What are your goals in two years?
What are your goals in five years?
What are your goals in ten years?

How can you achieve them?

Step procedure

The Quali-Box (Austria) is an instrument in 6 modules. Action plans are developed in
three steps: (1) setting goals, (2) identifying uncertainties, and (3) action planning in
small steps.

The Personal Development Plan (PDP) from Finland works with a 5-step approach:
(1) crucial stages in your working life, (2) present tasks, (3) personal aims, (4)
comparing present and future skills, (5) evaluation and follow-up.

2.4 Certificates

Certificates are an external recognition of competence or achievement. In adult
education, the term portfolio is often used. In the adult education sector it is a
synonym for a collection of all competences and certificates in regard to individual
education. Certificates are commonly used by organisations (volunteering and adult
education organisations) to confirm that a person participated in a course. In many
cases the issuing of a certificate is not in the hands of the organisation but is
determined and validated by external associations.

As examples of certificates, two types of certificates are possible

Type 1: proof or confirmation of participation (often a one page certificate)

Type 2: certificate (often a personal folder with 2-5 pages including more than
just the participation)

Type 1 is commonly used by most institutions as a standard, e.g. the standard
certificates by the University of Strathclyde or the standard certificate by the Adult
Education Centre of Helsinki for completing a course. The Finnish Adult Education
Association works with a one-page certificate — the Curriculum to Promote Active
Citizenship.
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For Type 2 the following examples were found. The Hungarian project “Click on it
Granny” is a project for older women which ends with an exam and the handing over
of a certificate (Budapest Cultural Centre, 2008). Older learners receive a certificate
with a personal photo and a group’s photo to personalize the certificate. The Circle of
Adult Education Associations from Austria works with a competence portfolio
certificate for volunteers consisting of five pages (name, voluntary experience,
duration and scope, learning activities, portrait of my voluntary engagement, list of
skills, and action plan).

A certificate could also be something like a folder. One example is the German
“ProfilPass Plus” by the German Institute for Adult Education (DIE), in which learners
can collect all kinds of certificates and proofs. When they approach a new institution
they can just take out what they need.
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3 Recommendations from consulting older learners an d
older volunteers

In this chapter the recommendations and observations from the consultations with
older learners and older volunteers are presented. The SLIC project partners
consulted 100 older people in interviews and group discussions in five European
countries from April to June 2008 (74 women and 26 men). (See the interview guide,
Appendix 6.1.)

These recommendations are drawn from data based on transcriptions, protocols and
minutes from 100 interviewed older people, 21 from Austria, 22 from Finland, 19 from
Hungary, 13 from ltaly, and 25 from the United Kingdom. They were aged 59 to 80
years over all countries.

3.1 Design of the SLIC workshop

Time frame and general aspects

It was agreed in the consultations with older people that a time frame of
approximately six hours per workshop day is a good solution for older people
between 50 and 70 years. The target group 80+ might be satisfied with four hours per
workshop day. A workshop should not start before 10 am. An intensive and long
lunch break was suggested by all participants. The second workshop day should
follow on a consecutive day, e.g. Friday, of the first workshop day. An interval
between the first and the second day was highly appreciated and should be about
one or one and a half weeks. In these one or two weeks the participants can be given
something similar to a homework task, which should not be too time consuming and
should not require older people to write long texts.

“It is even difficult for students who have been out of school for 2 or 3 years to write
coherent texts. You loose track so easily [...]"

Older volunteer, Austria

It is important in some countries to avoid major religious festivals when designing the
workshop. One interview partner said that the workshop organisers should expect
older people to bring the partner or spouse along, in case they want to plan their
future active citizenship together. Time for informal contact with the trainer is crucial —
the workshop design should allow this.
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The workshop should be evaluated. A longer term review perhaps after six months of
the workshop could evaluate impact on active citizenship and empowerment. More
creative tools could be used to evaluate older people’s activities, like a diary or a
video interview about people’s progress.

The major challenge of the workshop will be to find activities that suit all participants,
to create a light-hearted workshop environment, and create an atmosphere of good
teamwork.

Topics

The workshop should basically concentrate on past experiences and skills on the first
day and on future plans and activities on the second day. Day 1 could also include
getting to know each other, personal resources and skills, images of ageing,
discussions about life stories of participants, games and simulations, personal living
situation today and could be named “traveling back” or “securing evidence”. Day 2
could focus on working on future activities, marketing own ideas, setting goals, and
understanding project management.

Older people can be interested in a variety of topics, as the examples below shows.

“| also learnt dressmaking and started a home business but | don’t do it now. | then
went to work in a shop and that did not work out for me so | am now back at home
[...]. I still want to explore and achieve more [...] to own a successful business you
need understanding and business skills. | tried an ironing service but after lots of
people began doing it | stopped [...] | did a business course because | wanted to run

a Caribbean restaurant but | didn't get it off the ground.”
Older learner , United Kingdom

“[...] learning how to stay fit through exercising, and healthy living to keep ourselves
fit and healthy to maximise our years and not be isolated or cut off from the
community.”

Older learner, United Kingdom

Topics to be addressed in the workshop are the following. They were named by older
people themselves as interesting for their phase of life.
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Topic Subtopic

Ageing - physical and mental changes in the course of ageing
images of ageing

psychology of ageing

Legal issues - legal issues concerning retirement
update on legal issues that affect volunteers

business skills

Lifestyle and mental health - stress management, nutrition, fitness, relaxing, healthy
living, building self-confidence

Retirement preparation - transition from working life to retirement

active retirement, volunteering

Staying active - planning own ideas

Volunteering and community participation | - showcasing voluntary organizations
identifying volunteering demands

overview of host organizations in the
region/community with contact points

leadership, forums

Marketing ideas - understanding basic principles of project management
marketing one’s own organization or idea

Learning in old age - barriers to learning (health barriers, language barriers,
money barriers, family barriers, gender barriers,
transport barriers)

positive images of learning

my relationship to learning, past possibilities and
missed chances

developing writing skills

computer and ICT skills

Developing social skills/networks - helping others

working with vulnerable people

beginning new friendships

traveling and meeting other older volunteers

meeting like-minded people

Life stories of participants

Table 3. List of topics for the SLIC-workshop
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Methods of the workshop

To deal successfully with the topics suggested above, clear and innovative methods
are needed that suit the target group of the workshop.

The following methods were recommended by interviewed older people
brainstorming on flipcharts (see list of topics above)
inputs of the trainer and possible experts (see list of topics above)
working in small groups
individual work to explore myself (skills profile, action plan)
story telling (e.qg. field of activity today, life stories)
group discussions (round tables, plenary, tables in “u” form)
creative activities
“fun factor” (e.g. active breaks), coffee breaks and other “events”
demonstrations (how to use...)
competitive sessions

The suggested methods for the workshop can deal with any of the topics listed
above. The methods should help to create a good atmosphere among participants,
be language friendly, and include good handouts. Individual work needs to be shared
with the group because visions about future activities can be motivating for others.

3.2 Hints for developing a suitable tool

In the opinion of the older learners and older volunteers who were interviewed it is
important to create a positive frame of mind, a better knowledge about themselves,
concrete information on engagement possibilities, an action plan, and a range of new
social contacts with other participants (e.g. a list of contacts) after the end of the
workshop. In general all tools and handouts should be simple, be colourful, and be
written with large letters.

Skills profiles

Most older people have not worked with skills profiles before and the idea of mapping
or listing own competences is unfamiliar to them. The SLIC team should have a
prepared list of skills for older people to choose from. Starting with a blank sheet of
paper might not work well to define one’s own skills. Skills profiles could be
developed for individuals or whole groups (especially if participants’ experiences do
not vary enough or older people work together in groups already).The degree of self-
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assessment has to be considered when profiling skills — this task will need the
extensive help of the trainers.

According to older people’s opinion the advantages of skills profiles are that they

improve positive feelings and self esteem

highlight one’s personal contributions to society

provide greater insight into personal strengths

encourage pushing out the boundaries, evolving and trying new activities
encourage taking up training opportunities,

highlight the value of volunteering to society.

It was also mentioned that, as skills profiles are useful tools to raise self-esteem, they
could be a starting point for volunteering, revealing gaps and creating a feel-good
factor in the workshop.

“The profile will not motivate [people] but there is a need for something that can
encourage people”.
“It would be very useful to face what we know. The training can help the participants

to look back, summarize, release negative things and plan their future.”
Older learner, Hungary

It would be possible for volunteers to recognize their value more with the help of a
skills profile and so to create good role models “I can be active, so you can too!”.
Profiles could go online on the SLIC website and encourage other volunteers to
become active.

»A profile, if done sensitively, could reveal gaps that the person could be encouraged
to develop.”

Older volunteer, Scotland

Action plans

Action plans were highly appreciated in the interviews and seen as something useful
for older people.

“It's good because it will help you to know where to go, who to turn to later.”
“It is just like when the travel agency gives you a questionnaire to fill in and give
feedback about where you would like to go, what you haven't visited so far [...] — this

is something people like usually.”
Older learner, Hungary

The action plan should basically only contain concrete steps to become an active
citizen or volunteer.

“There is an issue around recruiting enough volunteers. It would be good to plan how
to introduce a new volunteer to one’s organization.”

Older volunteer, Scotland
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Certificates

A certificate was not valued as highly as the other tools. This can be explained
through the stepping out of the formal learning system and not having to certify skills
any more after leaving the labor market. A certificate for this target group only makes
sense if it is a summary of work or some kind of motivational tool. It could consist of a
plan for the future and older people could show their family and have a written proof
of their achievements.

3.3 Name of the workshop and qualities of the  trainer

The title for the workshop should be “something positive about life” according to a
Hungarian interviewee. Some older people mentioned that the title should not contain
the words “senior”, “retired” or “old”. Some suggestions have been made by older
people themselves.

Possible Workshop Titles
1 Rediscovered Potentials
Hidden potentialities
Future potentiality seminar
2 Where Eagles Dare
3 60 + — My Future?
4 Orientation for Volunteer Work
5 Discovering New Fields in the Red Cross
6 From Working Life to Active Retirement
New Direction After Working Life
7 Post Motion
8 Power of Experience
9 Senior’s Think Tank
Think Tank Workshop for Seniors
10 Age Doesn't Matter
11 Introspection Seminar
Knowing Yourself
Clarification About Ourselves
12 You don't want to be bored when you are retired, do you?
13 Pass on your Knowledge
14 The Hidden Truths
15 What we know in our 60ies

Table 4. List of possible workshop titles for the SLIC workshop
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Allegedly, tutors and trainers have professional and social competences. Several
social competences were mentioned directly by older people: being respectful
towards older people, being able to listen and showing the willingness for confidential
and private conversations, being competent, humorous, relaxed, experienced,
interested, entertaining, patient, intelligent, polite, open-minded, a good listener,
understanding, and having a sense of humour.

The trainer should also have professional skills of a trainer, be able to moderate
groups, have a clear time plan, structure the workshop, encourage people to take
part, control discussions, observe, avoid the role of the “teacher”, be a good
presenter, catch the audience’s attention, and have skills in pedagogy.

The exact age of the trainer does not matter, but some older people mentioned that it
should be someone at least middle-aged with life experience. There should always
be equality between trainers and participants. The trainer should speak clear
language, use no technical terms, and in some regions where ethnic minorities are
likely to participate it might be useful to have a bi-lingual trainer. Two trainers (female
and male) were recommended starting with groups of eight participants or more.

3.4 Encouraging active citizenship

Future plans of older people

In general there is a wide variety of ideas of future plans which were mentioned by
the interviewees, e.g. learning tutoring skills, learning languages, volunteering. Most
older people stay active in the field of voluntary work or have obligations in the family.
Three areas of activity were stated by the Hungarian interviewees

being active in their leisure time (biking, yoga)
participation in cultural events (theater, literature, exhibitions, history, art)

participation in life-long learning activities (lectures, courses).

Strategies to motivate others

The most often named strategy to motivate older people to engage in societal
processes is personal recommendation of an older person for an activity, personal
persuasion, personal relationships and telling people about their own experiences of
active citizenship. Introducing old volunteers to new volunteers can also be an
effective and direct strategy. Buddying, and cross communication between the
generations and linkages with schools were also mentioned.
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Taking part in lectures or courses can be enhanced by word of mouth or by the
media. Using electronic media is a new and innovative method of activating older
people which can also be applied in this age group. Personal interaction — “real
people in contact with other real people” — is still the most common approach when
trying to reach older people, as one volunteer states below.

“Why are people socially isolated today? Because everything works with messages
and computers. No one just calls someone and says let's do something together [...]
people need to stay in contact.”

Older male volunteer, Austria

Both methods have advantages and disadvantages.

Activities can also be posted in regional newspapers, the radio, or with any national
institute which is responsible for the retired and older people.

Becoming part of an association, like the Silver Net Association, whose goal is to
involve inactive older people in their activities (with the help of electronic media) is
also a possibility. These associations need to reach out into the community more
directly. Learning in groups was also mentioned as a tool for reaching older people in
the community because learning is connected to meeting people and enhancing
social networks, hence decreasing loneliness and depression.
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4 Concluding remarks

When preparing the workshop clear objectives are needed. Before starting the first
workshop “success” has to be defined. Success might vary a little between
organisations.

Some objectives might have to be added to those in the SLIC proposal (see chapter
1.3.), e.g. passing on a positive notion of learning to older people, enhancing older
people’s reputation in adult education or voluntary organisations, valuing volunteering
and motivating other older people to become active citizens.

The following concluding remarks reflect the opinion of the majority of consulted
organisations and people and are the basis for further work on the SLIC-workshop.

4.1 Key elements of a workshop

After the detailed analyses of existing tools and instruments in five countries and
consulting older people about their preferences and needs of such a workshop, there
are some key elements a workshop model should contain.

It should have an introduction on active retirement or volunteering and/or non-
formal and informal learning.

Concerning the target group of older learners or older volunteers, the workshop
should address different motivational groups- those who want to meet new people,
those who want to get to know something new and those who are interested in
implementing own ideas. At the beginning of the workshop, common ground has to
be created. The idea is that “We are all in a similar situation”.

The methods used in the workshop  should be well mixed. It was often mentioned
not to have too many lectures by experts or the trainer. Small groups and discussions
in pairs are vital. The workshop should contain interactive elements.

The tools used in the workshop should be clear and simple. Opening and closing
and the workshop is essential to create a good atmosphere. The opening should
consist of introducing participants and trainers and talking about expectations.
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The concept of profiling skills  should be well explained since it might be unfamiliar
to older people. The purpose as well as the use of the skills profile should be well
explained too.

The certificate (if it is necessary) should be incorporated into the skills profile. The
SLIC team should provide the trainers (and the manual) with a list of skills older
people can choose from. The skills profile must include formal and informal
competences, and sharing skills in the group is recommended. Older people should
not be expected to write long coherent texts about their life or their learning
experiences. A certificate should not assess or grade people, but be a compilation of
recommendations or the workshop as such.

The action plan must consider the different levels people are in with their goal-
setting, some will know what they want to achieve, and others might need more
guidance.

It is recommended that two trainers lead one workshop if the number of participants
exceed

Any handouts should include
Lists of skills or competences

Lists of possibilities to activate other older people (motivating others —
innovative strategies)

Contact information for engagement in the region/country (a collection of
possibilities)

The SLIC workshop should also think about the possibilities of continuing the groups
after the end of the workshop, and the possibility to talk with someone or to ask more
guestions for older people. Organisations participating in the workshops should
intend to incorporate the SLIC workshop into their standard offer courses for older
people. Counselling for older people who want to be active should also be
implemented into the organisations’ structures.

4.2 Suggestions for a workshop design

The following recommendations or ideas were given by the SLIC partners for a
successful workshop design.
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First Workshop Day
Introduction to the workshop (objectives, motives.)

Introducing participants (go around the room and introduce yourself, questions about the
other person could be prepared on a handout), group building, ice breaking .

Introductory speech by the trainer on topics listed in 3.1 OR mutual discussion on a topic
listed in 3.1

Coffee break and social networking

“Travelling back” I., life stories, skills and past experiences (through interactive methods
and small group work listed in 3.1)

Creating a list of list of skills and competences together
Lunch break (1.5 hours)

“Travelling back” Il., life stories, skills and past experiences (through interactive methods
and small group work listed in 3.1)

Market place: Summarize and celebrate the results of the skills profiles
Coffee break and social networking

Explaining the homework task

Suggestions for homework tasks
Do your personal skills profile at home!
Actively search for possible engagement possibilities!

Answer questions about future plans!

Second Workshop Day
Introductory by the trainer on topics listed in 3.1

Summarizing the results of Day 1 (skills profiles) OR sharing experiences OR interactive
lecture on another topic listed in 3.1

Coffee break and social networking
Action plan |. — mapping fields of interest
Lunch break (1.5 hours)
Action plan Il. — mapping fields of interest
Comparing skills profiles and action plans: taking next steps in learning and engagement
Coffee break and social networking
Talking about different possibilities of active citizenship in the region/country/organisation
Discussion on how to motivate and activate others

Closing the workshop

The above made suggestions for a workshop are the basis for further work of the SLIC-
project team. All suggestions will be elaborated on in the period between July 2008 and
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December 2008. The first workshops will take place in January 2009 in all five countries —
Austria, Italy, Hungary, Italy and the United Kingdom.

Older people can find information on the registration for the SLIC-workshops on the project’s
website: www.slic-project.eu.
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6 Appendix

6.1 Interview Guide

My name is [insert name]. | belong to a group of people who are working in an international
project financed by the European Commission. The project is called SLIC- Sustainable
learning in the community. We would like to offer people over 50 years of a age an
opportunity to find out about their own past learning experiences, and their potential for future
engagement and learning.

To help us develop our project to suit the needs of older people, we would like to ask you

some guestions, since you have been active in [insert field of engagement] and you have

collected a lot of experience. Would you be willing to help us develop this new offer in our

organization by answering our questions?

We would like to begin with a few questions about yourself and your activities.

1. What made you such an active person? What keeps you active?

2. What would you like to do in the future? Which personal projects do you have in mind,
like setting up a business, gardening, taking care of grandson etc.?

3. What can we learn from you? How could we motivate others to become active citizens?

We are thinking of developing a 2-day workshop for older people, where they can think about

their past learning experiences, their skills and possible future activities, like learning or being

active in the community.

| have some questions concerning this workshop specifically.

4. How do you feel about spending some time thinking about what you have achieved over
the years? Would workshops with like-minded people, over 2 days, be a useful way of
doing this?

Would you be interested in participating in such a 2-day workshop?

6. Do you have any idea what you would like to do in such a workshop? Which activities
would you like to participate in? Which topics are you interested in? (Give examples of
activities, this can be very specific per organization)

7. What would you like to take home with you after the workshop? (If participants cannot
answer this, we should mention examples: - an action plan, - a personal skills profile, - a
certificate.) It is our intention to offer a certificate in the end of the workshop. What would
you do with the certificate or the other results? Would you like to receive one? Would you
be able to spend some time between the 2 workshops to reflect on what you have learnt
at the first workshop?

8. How much time would you invest in the actual workshop? (2x6 hour workshop, time
before and after the workshop, time in-between)? From your own experiences what ideas
or practical ways of doing things can you share with us?

9. What would you expect from a person leading the workshop?
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10. Do you have an idea how to name such a workshop?

Thank you for your time. We will inform you when the first workshop will take place (Dec.
2008-March 2009). We would be very happy to keep you up-to-date with the SLIC-project
and grateful if we could ask you for additional help in case of need until then.

6.2 Website information

For more information on the SLIC-project, the partner organisations, or the content of
the project please visit our website www.slic-project.eu.

Additionally there is the possibility to download all five country reports from the
project’'s website as well (Austria, Finland, Hungary, Italy, UK).

Information on the website includes detailed material for politics, scientists and of
course older learners and older volunteers.

If you would like to register for one of the SLIC-workshops (beginning in 2009),
please visit our website.

General questions about this report may be directed to Katharina Resch:
katharina.resch@w.roteskreuz.at.

6.3 Glossary

Active citizenship

Definition:

There are a number of different approaches to defining Active Citizenship. Rather than
defining it has mainly to do with volunteering of informal social engagement and thereby
separate from political and civic engagement, it is suggested that Active Citizenship is an all-
encompassing concept embracing formal and non-formal, political, cultural, inter-personal
and caring activities.

Active Citizenship refers to the voluntary capacity of citizens and communities working
directly together, or through elected representatives, to exercise economic, social and
political power in pursuit of shared goals.

Source:

The Taskforce on Active Citizenship (2007): The Concept of Active Citizenship; Background
Working Paper. Dublin: Secretariat of the Taskforce on Active Citizenship.
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Certificate

Definition:
A certificate is an external recognition of competence or achievement by an authorized

awarding body. With a certificate (higher degree, diploma, certificate etc.) results from
formal, informal, and non-formal learning can be validated.

Source: OIBF (2007): Input, output, putputput ... Ein Glossar zu den Schlisselbegriffen des
kiinftigen Europaischen Qualifikationsrahmens. Vienna: Osterreichisches Institut fir
Berufsbildungsforschung.

Civil society

Definition:
(1) A ‘third sector’ of society beside the State and the market, embracing institutions,

groups and associations (either structured or informal), which may act as mediator between
citizens and public authorities.*

(2) The sum of all organisational structures whose members have objectives and
responsibilities of general interest and who also act as mediators between public authorities
and citizens.

Source:

Tissot, P. (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Community

Definition:

A group of people, often living in a defined geographical area, which may share a common
culture, values and norms, and are arranged in a social structure according to relationships
which the community has developed over a period of time. Members of a community gain
their personal and social identity by sharing common beliefs, values and norms which have
been developed by the community in the past and may be modified in the future. They
exhibit some awareness of their identity as a group, and share common needs and a
commitment to meeting them.

Source:

WHO, (2004): A Glossary of Terms for Community Health Care and Services for Older
Persons. WHO/WKC/Tech.Ser./04.2. (p. 16).

http://whqglibdoc.who.int/wkc/2004/WHO WKC Tech.Ser.04.2.pdf
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Competence

Definition:
Ability to apply knowledge, know-how and skills in an habitual or changing situation.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Education

Definition:

A modern definition of education takes into account that learning is the creation of enduring
associated networks throughout the whole cerebral cortex that involves our emotional and
physical selves through the activation of multiple sensory centres, emotional centres, the
higher thinking centres and activity centres of the brain. This makes for a super-rich web of
neural connections. This is exactly the kind of learning that works well with older people and
taps into their wealth of experience and allows their brains to rewire connections and
transform previous learning.

Sources:

Cohen, G.D. (2005): The Mature Mind, The Positive Power of the Ageing Brain. New York:
Basic Books.

Dispenza J. (2007): Evolve Your Brain. Health Communications, Inc.

Immordino-Yang, M. H., Damasio, A. (2007): We Feel, Therefore We Learn, Mind, Brain,
and Education. Vol. 1. Blackwell Publishing.

Zull, J. (2002): The Art of Changing the Brain: Enriching teaching by exploring the biology of
learning, CWRU’s University Center for Innovation in Teaching and Education (UCITE).
Stylus Publication.

Employability

Definition:

The degree of adaptability an individual demonstrates in finding and keeping a job, and
updating occupational skills. Employability depends not only on the adequacy of knowledge
and skills of individuals but also on the incentives and opportunities offered to individuals to
seek employment.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.
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Empowerment

Definition:
In health promotion, empowerment is a process through which people gain grater control
over decisions and actions affecting their health.

Empowerment may be a social, cultural, psychological or political process through which
individuals and social groups are able to express their needs, present their concerns, devise
strategies for involvement in decision-making, and achieve political, social and cultural
action to meet those needs. Through such a process people see a closer correspondence
between their goals in life and a sense of how to achieve them, and relationship between
their efforts and life outcomes.

A distinction is made between individuals and community empowerment. Individual
empowerment refers primarily to the individuals’ ability to make decisions and have control
over their personal life. Community empowerment involves individuals acting collectively to
gain greater influence and control over the determinants of health and the quality of life in
their community, and is an important goal in community action of health.

Source:
WHO, (1998): Health Promotion Glossary. Geneva. WHO/HPR/HEP/98.1. (p. 6-7).
http://www.who.int/hpr/NPH/docs/hp_glossary_en.pdf

Formal learning

Definition:

Learning that occurs in an organised and structured environment (in a school/training centre
or on the job) and is explicitly designated as learning (in terms of objectives, time or
resources). Formal learning is intentional from the learner’s point of view. It typically leads to
certification.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Informal learning

Definition:

Learning resulting from daily activities related to work, family or leisure. It is not organised or
structured (in terms of objectives, time or learning support). Informal learning is in most
cases unintentional from the learner’s perspective. It typically does not lead to certification.

Comment:

Informal learning is also referred to as experiential or incidental/random learning.

Source:
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Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Knowledge

Definition:
Definitions of knowledge are legion. Nevertheless, modern conceptions of knowledge rest
broadly on several basic distinctions:

a) Itis possible to differentiate between terms of knowledge which represent different ways
of learning about the world. Various attempts have been made to compile such lists, in
which  the following categories seem to be frequently represented:

- objective (natural/scientific) knowledge, judged on the basis of certainty;

- subjective (literary/aesthetic) knowledge judged on the basis of authenticity;

- moral (human/normative) knowledge judged on the basis of collective acceptance
(right/wrong);

- religious/divine knowledge judged by reference to a divine authority (God).

This basic understanding of knowledge underpins the questions we ask, the methods we
use and the answers we give in our search for knowledge.

b) Knowledge encompasses tacit and explicit knowledge. Tacit knowledge (Polanyi, 1966)
is knowledge learners possess which influences cognitive processing. However, they
may not necessarily express it or be aware of it. Explicit knowledge is knowledge a
learner can consciously inspect, including tacit knowledge that converts into an explicit
form by becoming an ‘object of thought’ (Prawat, 1989).

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Learning

Definition:

A cumulative process whereby individuals gradually assimilate increasingly complex and
abstract entities (concepts, categories, and patterns of behaviour or models) and/or acquire
skills and competences.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

SLIC — European Overview 36




Life-long learning

Definition:
All learning activity undertaken throughout life, with the aim of improving knowledge, skills
and/or qualifications for personal, social and/or professional reasons.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Non-formal learning

Definition:

Learning which is embedded in planned activities not explicitly designated as learning (in
terms of learning objectives, learning time or learning support), but which contain an
important learning element. Non-formal learning is intentional from the learner's point of
view. It normally does not lead to certification.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Older people

Definition:

The ageing process is a continuous one but how an individual experiences this varies
hugely depending on cultural and social dimensions. In the developed world leaving paid
work at 60/65 was a marker but at the beginning of the last century few working people ever
reached that age or lived beyond ‘three score and ten’ — a phrase that was coined for the
normal human life span. Now there is legislation in some countries to allow people to keep
their jobs beyond 65 so the whole landscape of old age is shifting.

Longevity relates to a sense of purpose and meaning in life, commitment within a
community and a quality of independent mindedness. In many respects the present cohort
of 50 and 60 year olds represent a pioneer group who have retained a determination to find
purpose in the later life.

Source:

Kwah, K.-T.; Wareham, N.; Bingham, S.; Welch, A.; Luben, R.; Day, N. (2008): Combined
Impact of Health Behaviours and Mortality in Men and Women: The EPIC-Norfolk Prospective
Population Study. In: PLoS Medicine Vol. 5(1).
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Political participation

Definition:

(1) Political participation can take many forms, the most notable of which is voting in
elections, but also including joining a political party, standing as a candidate in an election,
joining a non-governmental advocacy group, or participating in a demonstration.

(2) Actions aimed at influencing the selection of governmental personnel, and/or their
actions. Participation can be traditional (e.g., voting, lobbying, electioneering) or non-
traditional (e.g., demonstrating). Individuals can participate, as can groups (for instance,
interest groups).

Sources:

(1) Klein, H. (2005): The Right to Political Participation and the Information Society.
Presented at the Global Democracy Conference 2005 , Montreal.

(2) American Politics: Participation, Interest Groups, and Lobbying — Glossary. Retrieved
from http://www.laits.utexas.edu/gov310/PIG/glossary.html 2008-08-07

Portfolio

Definition:

In the banking sector a Portfolio stands for several collections of stocks. In adult education
Portfolio is a synonym for all descriptions and certificates of one’s personal education. Since
the early 1990s the idea of a Portfolio has become very popular within the European adult
education sector: a perfect accompanying instrument for the process of life-long learning.

Source:

Kellner, W., (2004): Den Kompetenzerwerb im Ehrenamt erkunden und bewerten — das
Kompetenzportfolio  Freiwillige der Volksbildungswerke. In: Niederdsterreichische
Erwachsenenbildung 2002/3. (adapted and translated from German to English)

Skill

Definition:
The knowledge and experience needed to perform a specific task or job.

Source:

Tissot, P., (2004): Terminology of vocational training policy. A multilingual glossary for an
enlarged Europe. Luxembourg: Cedefop.

Social inclusion

Definition:
Social Inclusion is the position from where someone can access and benefit from the full
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range of opportunities available to members of society. It aims to remove barriers for people
or for areas that experience a combination of linked problems such as unemployment, poor
skills, low incomes, poor housing, high crime environments, bad health and family
breakdown.

Source:

London Development Agency: Glossary. Retrieved from:
http://www.lda.gov.uk/server/show/conGlossary.115 2008-08-07

Social participation

Definition:

Participation has been seen as central to health since the WHO Health for All Strategy. Its
importance to health promotion strategies was reinforced in the WHO Ottawa Charta for
Health Promotion. Its relevance lies in the recognition that professional domination can be
disempowering for individuals and communities.

Participation can range from consultation to structural participation in which lay people are
the driving force of initiatives. Such structural participation in civil society is seen as a crucial
element of social capital by most theorists. One important component of measures of social
capital is the extent to which people participate in social and civil activities. Debates concern
the extent to which institutional support, including from the state, is essential to support and
maintain a strong civil society. There are also considerable debates about how institutions of
the state (especially health, welfare, and other human services) can best encourage citizen
participation. Some argue that neo-liberal reforms of government have meant less
opportunity for citizen participation, with consequent impacts on levels of social capital.

Source:

Baum F. E., Ziersch, A. M., (2003): Social capital. Journal of Epidemiology and Community
Health. 57 (p. 320-323).

Sustainability

Definition:

(1) The meaning of the term sustainability is strongly dependent on the context in which it is
applied and on whether its use is based on a social, economic, or ecological perspective.
Sustainability may be defined broadly or narrowly, but a useful definition must specify
explicitly the context as well as the temporal and spatial scales being considered.

(2) The capacity to meet the needs of the present without compromising the ability to meet
future needs.

Sources:

(1) Brown, B. J.; Hanson, M. E.; Liverman, D. M.; Merideth, R. W. (1987): Global
sustainability: Toward definition. In: Environmental Management 1987, Vol. 11, No. 6.

(2) WHO European Centre for Health Policy, (1998): Glossary of European Observatory on
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Health Systems and Policies. Geneva:
http:/www.euro.who.int/observatory/Glossary/TopPage?phrase=S

Volunteering

Definition:
Volunteering is defined as a) being voluntary, b) involving no remuneration, c) having a

certain duration and/or regularity, d) not being for one’s own good or for that of one’s own
family, and e) taking place in the context of an organisation.

Source:

Strimpel, C., Grilz-Wolf, M., Kellner, W. (2004): AVE in a professional perspective:
Assessing voluntary experiences. Report 1 for Austria. Vienna: European Centre for
Welfare Policy and Research & Verband Osterreichischer Volksbildungswerke.

6.4 List of existing tools

Type of tools

1...workshop design

2...skills profile
3...action plan
4...certificate
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List of existing tools

Nr.

Name

Country

Organisation

Source

Type of
tool

Short abstract

SSI Café conversation

UK

www.theworldcafe.com/

Café conversations are based on the assumption that the usefulness of the
knowledge we acquire and the effectiveness of the actions we take depend on
the type of questions we ask. So creating an environment where people
experience the spontaneity of a small group discussion means that questions
can be asked that open the door to dialogue and discovery. These invite
creativity and new ways of seeing problems. Constantly examining one’s own
assumptions and each other’s opens up a creative group mind-set leading to
new evolving solutions.

Cafetogo

UK

www..theworldcafe.com/cafetogo

.pdf

Cafetogo: Conducting a Café Conversation is simple. Clarify at the start the
purpose of the meeting. Create a welcoming space. Explore questions that
really matter to the participants. Encourage everyone to express themselves
and ensure the more vocal participants appreciate that diversity of opinion is
important. Look for connections between diversity. Through shared listening
notice emerging patterns, themes and insights.

Volunteers' group

Finland

The Voluntary Work
Unit of the Helsinki
City Social and Health
Services Department

www.hel.filwps/portal/Sosiaalivir

asto

The basic idea in this project is that the volunteers should be given a chance
to take part in creating, designing and implementing activities together with
the staff. This way new forms of activities could arise, the volunteers feel more
engaged and they can also find new meaning in their own personal lives. The
volunteers' group gather about once a month and they have 12 meetings
altogether. As a result of the project the group has implemented two ideas on
how to recruit new volunteer workers to the organisation.

Preparation course for
retirement

Finland

The Helsinki City Staff
Department

www.hel.filheke

One-day retirement counselling events for municipal workers of Helsinki. The
programme of the day covers information on pension security, pension
system, applying for a pension, possibilities for study and other activities.

Open study circle for
retired people
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Finland

The Adult Education
Centre of the City of
Helsinki

www.hel.fi/tyovaenopisto

Open and free study circle for retired people. The activity aims to prevent
loneliness among older people and encourage retired people to participate.
The group meets once a week and there is always a one hour lecture on
varying subjects. Beside the lecture there is time for free discussion, some
activities of mutual interest and coffee drinking. The people in the study circle
can together with the tutors suggest and discuss the themes of the coming-up
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lectures and activities in the course. During the first pilot year the group
members also started to organize activities and excursions by themselves
outside the study circle meetings. The organizers wanted this activity to
produce new friendships and social networks among retired people and
encourage older people to use and share their tacit knowledge with each
other.

advisors programme
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Centre

6 Removing barriers to Hungary Budapest Cultural Breaking down barriers to This training programme can be used by trainers who are training others to
learning for older people Centre learning for older people —a work successfully with older learners but the activities can be used with older
training manual (ContinYou, learners as well. The programme is a five-day training session.
2004) The activities
help participants understand barriers to learning for older people
help them find ways to overcome these barriers that will work in
their own circumstances
model inclusive methods of training that participants can use back
in their own setting
help participants relax and enjoy their learning.
7 Click on it, Granny! Hungary Budapest Cultural http://www.bmknet.hu/index.php Target group: senior citizens over 55. The aims are:
Course Centre ?thion:com_content&task:view providing the opportunity to older generation to learn about new ICT
&id=241 showing how to access information
using the internet as a new way of communication (send and
receive e-mails)
Main features:
- developing a special curriculum tailored to the older learners’ needs
- small groups (6, max 10 learners)
- making the program as accessible as possible (physically and financially)
- providing them with notes and handouts which are improved regularly
- ensuring consultation during and after the program
- good atmosphere and creating a real community
- certificate with their picture
- Nno previous experience is needed
8 Senior non-profit Hungary Budapest Cultural It is an 8 day training programme for those who are willing to do voluntary

work in different organisations making use of their expertise. Ex-managers of
companies were selected. The aim is to prepare them for work as volunteers
for NGOs where there is a lack of such expertise.

Using the method of self-assessment within the framework of a training
programme (counselling competence, personal SWOT analysis and
motivation). At the end of this process they were able to decide whether or not
they wanted to work as volunteers.

Lesson that they had to learn: it is very important to prepare the host
organisations as well for hosting volunteers!
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9 Plan60 Empowerment Austria Forschungsinstitut Oberzauchner, N.; Stadler-Vida, In the empowerment courses the promotion of health resources and other
Courses des Wiener Roten M.; Rappauer, A.; Pabst, B. potential was aimed at, preventing physical, mental and social health
Kreuzes (2006): Anleitung zum (Un-) problems. It was intended to create a fostering environment for older people to
Plan 60 Ruhestand. Ein Handbuch zur autonomously implement own ideas for retirement and to actively participate
Planung und Umsetzung eines in societal activities as active citizens (and therefore enhancing health of
Empowermentkurse und e .
L Gesundheitsférderungsprogram participants).
Kompetenzentrainings fir &l M hen. Ei
U L LSBT, [El In the empowerment courses relevant topics for older participants were
Ergebnis dgs Modellpro;ek'tes. collected to further develop these together. The biography of participants was
Plan60. Wien: Forschungsinstitut taken into account as well as their current life situation.
des Wiener Roten Kreuzes.
10 .Zum alten Eisen? Zu Austria Austrian Red Cross Groschel, C., & Huppmann, I. The Austrian Red Cross developed a workshop for older people one year
neuen Ufern!* (2004). Zum alten Eisen? Zu before retirement to prepare them fort he physical, mental and social transition
i Qfern! Pensmns-' into this new life situation.
vorbereitung als Baustein zu
Retirement  prepartion einem gesunden Alterwerden.
FETEE Konzept und Kursunterlagen.
Wien: Osterreichisches Rotes
Kreuz. Gesundheits- und Soziale
Dienste.
11 | My personal memory Italy Autonomous district of | http://www.provinz.bz.it/intenden This simple and clear map could help the participants to focus on the relevant
map Bolzano za- argument to point out during the discussion concerning their life stories. The
A it o i scolastica/download/sestante_01 map propose 6 fields where it is possible to note the relevant arguments they
La mappa dei miei ricordi
personal .pdf want to present: work, formal learning path, non formal learning path,
http://www.provincia.bz.it/berufsb voluntary service/ free time, family and particular events/others.
ildung/kompass/index.htm
12 Competence balance for Austria Deutsches Erler, W.; Gerzer-Sass, A.; With this instrument skills acquired in the family can be made visible and used
working mothers and Jugendinstitut NuBhart, C.; Sass, J. (2003): Die for job applications. It can also be used by organisations who want to know
fathers, those interested Miinchen Kompetenzbilanz — Ein about informal competences of their employees.
in further education and Ir.lstrurrlent zur Selbst- _ The instrument is directed at personal life circumstances and experiences
work returners emschatzung und beruflichen from work within the family. Working life is not elaborated on here. It includes
Entwicklung. In: Erpenbeck, J.; different exercises to collect skills from family work.
. . Rosenstiel, L. (Hrsg.): Handbuch
Kompetenzbilanz fur
o N Kompetenz-messung. Erkennen,
berufstatige Mutter und
R N verstehen und bewerten von
Vater, an Weiterbildung .
) Kompetenzen in der
Interessierte und - . .
N betrieblichen, padagogischen
Berufsriickkehrerinnen . .
und psychologischen Praxis.
Stuttgart: Schaffer-Poeschl.
13 | Citizen's learning Italy Ministry of Labour - G.U. 3/11/2005 n.256 The Personal Training Record is an instrument designed to gather,
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dossiers

Libretto
Cittadino

formativo  del

Regional Agencies for
the Lifelong learning

http://www.lavoro.gov.it/Lavoro/E
uropalavoro/SezioneCittadini/For
marsi/FormazionePermanente/Li
bretform.htm

summarise and document the various learning experiences of working citizens
and their skills: acquired during their training pathways, working and everyday
lives. The intent is to increase the transparency and usability of skills and the
employability of people.

The Training Record was defined by national institutions (Inter-ministerial
Decree dated 10 October 2005) and is ruled and issued by the Regions and
independent Provinces within their exclusive fields of responsibility related to
vocational training and skills certification.

14 Europass All countries European Parliament 2
and the Council
15 Europass CV and Finland Workers’ Educational REFINE (Recognising Formal, 2 The portfolio process was carried out in interaction in a peer group and with a
personal portfolio Association WEA Informal and Non-formal tutor in the beginning of the course. The CV was filled up in the end. The
Finland Education) project 2004-2006 project showed, that the Euro-CV with the use of a portfolio is a good tool to
recognise own competences and to document them. The portfolio helps the
candidate to evaluate his/her skills gained in non-formal learning, which will
then be transmitted to the Euro-CV as a documentation of skills and
competences.
16 My personal history as Finland KSL Civic Association | REFINE (Recognising Formal, 2 The portfolio documents and reflects the development and nature of the skills
an activist for Adult Learning Informal and Non-formal and competences obtained in organisational activities. The form of the
Education) project 2004-2006 portfolio is free and the project showed that some kind of a structure e.g.
some keywords, good examples etc. are needed to help the participants to
orientate towards the process. The structure is preferably to be created in
interaction in a peer study group and with a tutor. An example of a structure
available.
17 Recreational Activity Finland The Youth Academy http://www.nuortenakatemia.fi/in 2 A kind of extended record of recreational activities and the non-formal and
Study Book dex.php?lk_id=47, REFINE informal learning that takes place in those activities. The entries are written
(Recognising Formal, Informal and signed by an adult responsible for the activity concerned and the young
and Non-formal Education) person fills in the part “Self-assessment of the learning”. The adult is
project 2004-2006 responsible for describing the activity and successes and competencies
acquired through it. Although the booklet is used among young people, it
gives the SLIC-project a lighter, clearly structured and recreational activities
oriented model of a portfolio self-assessment tool.
18 | Quali-Box Austria Berufs- und Mathis, Klaus (2000): Quali-Box 2,3 The 6-module instrument by the Berufs- und Bildungsinformation Vorarlberg
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Bildungsinformation
BFI Vorarlberg

— Ein Selbstarbeitsinstrument der
Berufs- und Bildungsberatung.
In: Grundlagen der Weiterbildung

helps to better recognize own skills and to plan next steps in career planning.
It is directed at technical, social and other personal competences.
Every module has one topic and can be used individually without the other
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(GdWZ). — 11 (2000), H. 3, S.
144-148.

modules. Module 6 is the closing module.

19 | Assessing
Experience

Voluntary Hungary

Budapest Cultural
Centre

http://iwww.oka.hu/alap.php?inc=
dsp&menu_id=23&almenu_id=7

http://mapage.noos.fr/leonardo.v
aeb/

2,3

The skills profile was developed by an international team. The aim was to
identify, evaluate and validate skills and qualifications acquired through
informal learning in volunteering.

The portfolio consists of nine parts:

a biography of the volunteer

a list of training followed

the missions fulfilled

a method to identify the competences (mind-map)

a list of competences (tables of competences)

an action plan for the volunteer

a synthesis of the portfolio

the volunteer's curriculum vitae

Annexes : European CV , presentation of the association

©CoOoNoGO~ONE

20 | ProfilPASS Germany

DIE - Deutsches
Institut far
Erwachsenen-
bildung

http://www.profilpass-online.de/

2,4

The ProfilPASS is a pass for adult education which has been available in
Germany since 2006. It can be used for different fields of interest, e.g.
volunteering. A person can map his or her competences, acquired during
working life, in school or in voluntary engagement, in family life or leisure time,
with the help of this instrument.

When using the ProfilPASS a professional process management or
counselling is recommended. The instrument and the counselling process
together form the ProfilPASS-System.

The instrument is available for 27.90 €.

21 KOMPAZ Austria

Kompetenzanerkennung

Volkshochschule
(VHS) Linz

Erler, Wolfgang (2003): Die
Kompetenzbilanz. In: Straka,
Gerald A. (Hrsg.): Zertifizierung
non formell und informell
erworbener beruflicher
Kompetenzen. Waxmann.

In 6 steps skills of a person are collected and are certified with a certificate.
For this reason the VHS Linz has been using the internationally evidence-
based competence profile of the Swiss CH-Q (Change Qualification)
Programme since 2002.

Participants are asked to analyse their individual competence profile in self-
assessment and external assessment. Personal, social and communicative
skills are compiled in the assessment centre. All skills are taken into
consideration — learned in all phases of life.

The KOMPAZ ends with a certificate, which summarizes all formal and
informal competences of the participant. KOMPAZ costs 320.00 €..

22 Silver Net Association Hungary
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Budapest Cultural

Centre

http://www.ezustnet.hu/

The Silver Net Association was established by older learners who graduated
from the “Click, on Granny!” course. Net Grannies design their action plan and
further trainings are organised by the BCC based upon their needs.
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23 Personal  Development Finland The Competence Palmenia Centre for Continuing The Competence Developer Programme of the City of Helsinki is a pilot
Plan Developer Education programme run by the University of Helsinki. During the programme the
Programme of the participants make a Personal Development Plan, PDP. The bases for the PDP
City of Helsinki run by are one’s own competences and strengths as well as personal aims for
the University of learning and developing as a Competence Developer. The plan consists of a
Helsinki five-phase form that helps think about one’s career and present and future
competences as a developer. PDP is a process completed during the
programme.
24 Balance of competencies Italy Autonomous district of | http://www.provinz.bz.it/intenden This document that is the last one of a series of tools developed by the project
and projects for the Bolzano, project za- " KOMpetenzenPASS/il sestante competenze allo specchio” provides a
future KOMpetenzenPASS scolastica/download/sestante_01 simple and clear tool where in the first part we can find a balance of
Bilancio delle .pdf p.17-20 competences and in the second an action plan.
competenze e progetti http://www.provincia.bz.it/berufsb
per il futuro ildung/kompass/index.htm
25 | Career Cafe Finland Several actors on www.urabaari.fi The centre provides personal guidance and counselling free of charge for
vocational training those considering a new career or profession. In a personal meeting the
both from the field of counsellor maps the competences of the client. Then in a interactive process
administration and the client and the counsellor try to form the client's wishes and thoughts into a
education in the concrete action plan. No specific profiles or formulas are used, since every
metropolitan area case is so individual and the process leans strongly in a person-to-person
interaction. A guestionnaire leading to the personal action plan is available.
26 | Standard certificate by UK University of
the University of Strathclyde
Strathclyde
27 | Standard certificate by Finland The Adult Education The Adult Education Centre of Model of a certificate handed to students after completing a course
the  Adult Education Centre of the City of the City of Helsinki
Centre of Helsinki Helsinki
28 “Click on it Granny” Hungary Budapest Cultural | http://mww.bmknet.hu/index.php The 25 hour course finishes with an exam and older learners receive a
Certificate Centre ?option=com_content&task=view certificate. The certificate is personalised with their photo or with a photo of
&id=241 the group.
29 Kompetenz-Portfolio der Austria ROBW - Ring The Kompetenz-Portfolio for volunteers is a systematic way of raising

Volksbildungswerke
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Osterreichischer
Bildungswerke

Kellner, Wolfgang (2005):
Partizipation und Kompetenz,
Kontinuitdét und Wandel - 50
Jahre Ring  Osterreichischer
Bildungswerke. In: Kultur und

awareness for one’s own skills and of presenting own competences which
were acquired during voluntary engagement. Volunteers and their
organisations are often not aware of the skills a person learns in volunteering.
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Bildung; Die Zeitschrift des
Burgenlandischen
Volksbildungswerkes, Nr. 3-4.

Kellner, Wolfgang (2004):
Informelles Lernen im Freiwilligen
Engagement: Der Weg zum
Kompetenz-Portfolio fur
Freiwillige. In: Grundlagen der
Weiterbildung, 1/2004.

Therefore these skills are not used for individual development or job
applications.

With the help of the Kompetenz-Portfolio and a competence workshop skills
learned in voluntary engagement are collected, assessed and documented.
After the compilation of the portfolio there is the possibility of developing a
competence certificate with the portfolio trainer.

30 | A study module

certificate
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Finland

The Finnish Adult
Education Association
(VSY)

The Finnish Adult Education
Association (VSY)

The certificate is used in the Curriculum to Promote Active Citizenship, which
is a study module developed by The Finnish Adult Education Association
(VSY).
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